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Teacher-student reiationships

in the first chapter, the work of Riussell Bishop and colleagues with Maor: students in New
Z.ealand mainstream classes was noted. When students, parents, principals, and teachers
were asked about what influences students’ achievernent, all but the teachers emphasized
the relationships between the teachers and the students. The teachers saw the major infiu-
ence on achievement as a funcuon of the child’s arurudes and disposiuons, thewr home, or
the working conditions of the school-—it is the students whe are not learming who are
somehow deficient. Building relations with students impiies agency, efficacy, respect by
the teacher for what the child brings to the class (from home, culture, peers), and aﬂowing
the experiences of the child to be recognized in the classroom. Further, developing rela-
tionships requires skill by the teacher—such as the skills of listeming, empathy, caring, and
having positive regard for others.

Cornehius-White (2007) located 119 studies and 1.450 effects, based on 355,325
students, 14,851 teachers, and 2,439 schools. He found a correlation of 0.34 (d = 0.72)
across all person-centered teacher variables and all student outcornes (achievement and
attitudes). The hughest refauons between person-centered teacher variables and achieve-
ment outcomes were for critical/creauve thuniang (v = 0.45), math (r = 0.36), verbal
(r = 0.34), grades (r = 0.25). The effect sizes between the eight affective cutcomes are

,
depicted 1n Figure 7.0.
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The contributions from the teacher [19
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Figure 7.6 Effect sizes for nine teacher—student relationship variabies

In classes with person-centered teachers, there 1s more engagement, more respect of self
and others, there are fewer resistant behaviors, there is greater non-directivity (student-
intiated and student-regulated acuvities), and there are higher achievement outcomes.
Cornelius-White notes that most students who do not wish to come to school or who
dislike school do so primarily because they dislike their teacher. His claim is that to
“improve teacher-student relationships and reap their benefits, teachers should learn to
facilitate students’ development” by demonstrating that they care for the learning of each
student as a person (which sends a powerful message about purpose and priority), and
empathizing with students—*see their perspective, communicate it back to them so that
they have valuable feedback to self-assess, feel safe, and learn to understand others and the
content with the same interest and concern.” (p. 23).



